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Abstract: During the implementation of Task Based Instruction, different 
strengths were identified at the moment of conducting the lesson throughout the 
classes. Something that worked in terms of classroom management during the pre-
task, task and post-task stages was the facilitator’s voice projection when introducing 
the topics for the lessons in which task based was implemented. When the teacher 
was presenting the topics, elicitation was constantly used in order to activate learners’ 
schemata; moreover, at the moment of eliciting students the facilitator adopted the 
position of prompter, since the teacher encouraged students to participate and make 
suggestions about how students may proceed in an activity.  
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Something that facilitated the implementation was the acoustic of the classroom 
as it has no windows and the door was most of the time closed. For example, in the 
case related to the parts of the face the teacher asked “what can we do with the eyes? 
Some students responded: we see objects” in order to check for understanding, also 
the facilitator moved around the classroom to make sure that all of them were 
listening. This result is supported by Harmer1, who explains that is not needed for 
teachers to raise the voice in the classroom, supporting this idea; we have learned that 
a good voice projection keeps students focused in what is being said by the teacher, 
even though the teacher moves around the classroom.  
These results contributed in the practitioners’ professional development on the 
grounds that the practitioners reflected that at Elementary School the voice projection 
and paralinguistic features are useful characteristics that foster students’ attention in 
the lesson also what the teacher is conveying . On the grounds that, we  
Could identify that paralinguistic features are useful for those students who do 
not understand some expressions in the target language because they found it 
complex.  
Another aspect that worked during the implementation of the task based 
instructions was the body language in the English classes, since learners understood 
the movements of the teacher which supported what he was conveying. For example, 
the teacher used body language and mimics to introduce the topic referred to moods 
 
1 Harmer, J. (2007). The practice of English language teaching. Harlow, England: Pearson Longman. 
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in order to make students understand the meaning of the vocabulary presented in the 
flashcards.  
Therefore, in a class dealing with the topic moods and emotions, the teacher 
used paralinguistic features; for instance, sad, happy, bored and excited for students 
to be contextualized and have a better association among what the teacher said and 
what they looked. Example, the teacher asked students “when something is not going 
well how do you feel?” (the teacher showed a sad face and learners pronounced the 
word ”sad”) as another example, some students were asked to show to the teacher 
some flashcards for him to represent that face using moods and facial expressions so 
as to students have the opportunity to guess which emotion was the teacher 
representing.  
Additionally, body language, intonation and facial expressions were elements 
that helped learners to recognize what the interlocutor was saying in the discourse. 
With the use of all these features, young language learners grasp the meaning or the 
main idea of the message that was conveyed by the teacher in the language sessions, 
for instance, in the pre-task stage in which the topic was related to the parts of the 
body it was noticed that learners achieved the aim of the task, and this could be 
observed when presenting the students with the vocabulary related to this topic, they 
associated the gestures made by the teacher with the purpose of understanding the 
words that the teacher pronounced supported by his body language.  
For this reason, when the practitioner asked, “what is the mouth used for? The 
students responded “We eat food with our mouths”. This result is supported by 
Halliwell 2 states that “very young children are able to understand what is being said 
to them even before they understand the individual words. Intonation, gestures, facial 
expressions, actions and circumstances all help to tell them what the unknown words 
and phrases probably mean” during the implementation of this strategy, the 
practitioner highlighted the words accompanied by body gestures facilitating the 
students to understand the discourse, we learned that this strategy allows the students 
to have a meaningful progress during the classes.  
Giving instructions was another positive aspect which was effective due to the 
fact that the facilitator implemented different features like body language, mimic and 
face gestures so that students could have a better understanding. Additionally, the 
facilitator used commonly a checking understanding method in which the teacher 
asked any student to repeat what they have to do during a specific task. For example, 
the teacher asks one of the students to utter the rest of the class what he has already 
explained.  
 
2 Halliwell, S. (1992). Teaching English in the primary classroom. London: Longman. 
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This result is supported by Ur3 , she defines instructions as "the directions that 
are given to introduce a leaning task which entails some measure of independent 
student activity". In agreement with the author’s idea, it is important to mention that 
the instructions were steps that students followed to perform a task.  
Other strength observes during the implementation was recognizing students on 
view of the fact that it was really important aspect in order to maintain the natural 
flow of the class due to the fact that by knowing the students’ names the facilitator 
could control in some cases the students’ misbehavior. The recognition of the learners 
provided the teacher the opportunity to call the students´ attention; for example, 
student A who was one of the most undisciplined students was asked to be quiet 
while giving instructions also not to stand up from his chair or if he was already stood 
the facilitator asked him appropriately to sit down.  
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